
1 
 

REALTIME FILE 
 

D/HH/DB Council 
The School Age Subcommittee 
Tuesday, April 27, 2023 

 
CART CAPTIONING PROVIDED BY: 

White Coat Captioning 
 

* * * * 
Communication Access Realtime Translation (CART) is provided in 
order to facilitate communication accessibility. CART captioning 
and this real-time file may not be a totally verbatim record of 

the proceedings. 
 

          >> SHARON HENRY: Okay, great.  We'll wait one more minute.  What we're 

     going to do today, everybody, as soon as Tracy shows up, we're going to 

     turn it over to Sherry, and she is going to run the mock IEP for 40 

     minutes.  We're going to prac�ce.  And I'm not sure how we can best work 

     this in terms of turning on the videos, but I'll let Sherry call on people 

     and you can turn on your video and go from there. 

          Good a�ernoon, Amelia, thank you for joining us.  And Tracy, I see 

     you're here.  So as you know, I have seven slides to do our introductory -- 

     and seven minutes to do our introductory to our mock IEP.  My last slide 

     will be, "and now we're going to do a mock IEP."  And the slide will have 

     your names on it and your respec�ve roles. 

          And I will say, I'm going to turn it over to Sherry now, she's our LEA 

     and case manager.  And she'll take it away.  For today, at the very last 

     minute, Linda had to go to an emergency mee�ng.  So Jen, I'm going to ask 

     you to be her educa�onal interpreter role as well as your TOD role.  And 

     Tracy, just for today, I want you to be the SLP and the audiologist.  And 

     then we can decide if we have all those warm bodies or not. 

          >> LAURA SIEGEL: Oh, I thought we were going to mock that there wasn't 

     going to be an educa�onal audiologist today and that that person had 



2 
 

     shared in wri�ng with the case manager and me and I was going to report 

     out.  Are we not doing that? 

          >> SHARON HENRY: Let's have you be a real audiologist today and see 

     how it flows.  If it would be effec�ve to demonstrate something key that 

     you want the audience to know about and how to func�on when an audiologist 

     or other key provider can't be there, then we'll pivot.  So now we'll turn 

     it over to our mock IEP team and Sherry Sousa, who was our LEA, case 

     manager, will lead the IEP and I will �me everybody. 

          >> SHERRY SOUSA: Hello.  It's going to be good morning, it's Friday 

     morning.  I'll be presen�ng to the group and I'll said, good morning, this 

     is our agenda for our student John who is entering kindergarten.  I would 

     like to begin with introduc�ons of our team members.  Star�ng with our 

     parent, please introduce yourself.  And with other team members, talking 

     about who they are and what role they're serving on the IEP team today.  So 

     first, our parent, Amelia. 

          >> AMELIA BRIGGS: I'm Amelia, I'm John's mom. 

          >> SHERRY SOUSA: I'm Sherry Sousa, I'm the special educator and LEA 

     for purposes of this mee�ng.  Jen? 

          >> JEN BOSTWICK: Sorry.  Hi, I'm Jen Bostwick.  I am a licensed 

     teacher of the Deaf and Hard of Hearing and I work primarily with kids who 

     use a bilingual approach. 

          >> SHERRY SOUSA: How about this, let's keep our mics on and we'll just 

     close our screens so we're not losing �me.  Our licensed audiologist? 

          >> TRACY HINCK: Hi, I'm Tracy Hinck, I'm a licensed audiologist. 

          >> SHERRY SOUSA: Our speech language pathologist? 

          >> TRACY HINCK: Hi, I'm Tracy Hinck, I'm also the speech language 

     pathologist on John's team this year. 

          >> REBECCA LALANNE: Hi, I'm Rebecca LaLanne, I'm the Deaf mentor. 

          >> JEN BOSTWICK: I'm Jen Bostwick, educa�onal interpreter, working 
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     with John this year. 

          >> SHERRY SOUSA: Well done, team.  We made it through our first stage. 

     I'm going to say at this point, for purposes of our presenta�on, this 

     represents essen�al elements EE1, EE3, and EE8 from our quality 

     indicators.  The next phase, I would like to review parental rights for 

     purposes of this mee�ng. 

          John has the right to a free and appropriate publica�on at no cost to 

     the parents or child.  Parents have the right to informed consent which 

     means the parent understands and agrees in wri�ng to an educa�onal 

     placement.  Consent is voluntary and may be withdrawn at any �me. 

     Par�cipa�on in the child's educa�on plan and par�cipa�on in all 

     decisions or any other decision regarding your child.  The school must make 

     every possible effort to no�fy you of the IEP mee�ng and then arrange a 

     �me and place that is convenient for both you and the school. 

          The school is responsible for reviewing the plan once per year but the 

     parent, you, Amelia, has the right to request an IEP mee�ng at any �me 

     during the school year.  You have the right to be kept informed about your 

     child's progress by means such as report cards or IEP progress notes.  You 

     have the right to have your child educated in the least restric�ve 

     environment that is the maximum extent possible, your child should be 

     educated in regular educa�on classes with his nondisabled peers. 

          All informa�on regarding your child's referral, evalua�on, or 

     individual educa�on plan is only accessible to your student's team or 

     John's team and teachers.  You have the right to par�cipate in any and all 

     decisions regarding John's individual educa�on plan.  You have the access 

     to all records, release of any and all of the informa�on that needs to be 

     in writen form.  You have the right to revoke consent for educa�onal 

     placement with writen no�ce.  Parental rights will transfer at age 18. 

          Amelia, do you accept your parental rights or have any ques�ons for 
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     the purposes of this meet? 

          >> AMELIA BRIGGS: I accept the rights, and I don't have any ques�ons 

     at this �me. 

          >> SHERRY SOUSA: Thank you.  That is EE3 from the Quality Indicator. 

     The purpose of today's mee�ng is to review John's progress in last year's 

     educa�onal plan and to develop a mu plan based on John's progress.  We'll 

     be using the D/HH/DB checklist to guide us in our process to ensure high 

     quality programming for John.  This is EE1, EE3, EE4, EE5, and EE6. 

          So we'll begin with a review of John's progress on the current IEP. 

     Amelia, can we start with you?  Can you highlight, what does John love? 

     What is he interested in, strengths, and what are any concerns you have 

     about his current program? 

          >> AMELIA BRIGGS: John definitely loves his Legos, playing with his 

     cousins and friends.  He loves to be outside, riding his bike, playing on 

     the play structure.  Loves to read books.  He loves to learn.  He has a 

     great curiosity about all things new.  And I feel that I'm guessing we 

     haven't seen his expressive ASL expand much.  I think that is definitely 

     one area of need. 

          >> SHERRY SOUSA: Thank you, Amelia.  At any point, please stop or ask 

     any ques�ons as each of John's service providers provides an update on his 

     progress over the course of the year.  I would like to begin with his 

     speech language pathologist, Tracy Hinck. 

          >> TRACY HINCK: So I've been working with John this past year on 

     increasing his expressive language for listening and spoken language.  When 

     we started working together he was just pu�ng one and two words together. 

     He's really made a lot of progress, he now can put two and three words 

     together. 

          We've also been working on his vocabulary development in English.  And 

     we started out where he could just kind of describe one vocabulary word 
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     from one theme in his classroom.  And now by the end of this year, he's 

     making two and three-word maps.  He can draw a picture, he can tell me two 

     words that are the same about the new vocabulary.  And he can even draw 

     that from several of the classroom themes, which is really exci�ng. 

          For his listening, we've been working on having him detect the linked 

     sounds with his hearing aids.  When we started he could detect them at 

     three feet.  Now he can detect all six of them at three and six feet.  And 

     he can even iden�fy what the words are, so that's great progress. 

          Where I'm seeing some challenges in the classroom, and even in small 

     group, he has a hard �me following the discussion.  When other kids are 

     talking and the teacher is talking and there's ques�ons, some�mes he 

     answers the ques�on and it doesn't really make sense with what the 

     ques�on is.  That's an area I think we need to work on. 

          >> SHERRY SOUSA: Amelia, do you have any ques�ons for other team 

     members for Tracy? 

          >> AMELIA BRIGGS: Not at this �me. 

          >> SHERRY SOUSA: Thank you.  Thanks, Amelia. 

          >> TRACY HINCK: I wanted to add too, we shared some things with the 

     team for professional development.  So everyone on the team could, you 

     know, increase their understanding of what it's like to educate a child 

     that's Deaf or Hard of Hearing.  So I just wanted to let you know. 

          >> SHERRY SOUSA: Thank you, Tracy.  Jen, in terms of teacher of the 

     Deaf, and your work with John? 

          >> JEN BOSTWICK: Yeah, hi.  We've been doing some great work this 

     year.  He's really made some nice growth around his self-advocacy skills. 

     He's star�ng to recognize and understand how to use an interpreter. 

     Excuse me, I have a terrible cough.  Star�ng to use the interpreter more 

     appropriately and more o�en throughout his day. 

          He's also star�ng to recognize if his devices, his hearing aids, the 
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     bateries die or one or both of them die, and will let somebody know, where 

     in the beginning, he maybe would just have gone through the day without 

     le�ng us know.  And he's star�ng to let people know or he'll go get a 

     batery himself, which is nice growth. 

          We also con�nue to work on the founda�ons for literacy program. 

     When we started this year, we started on unit 3, which is s�ll really kind 

     of introducing the curriculum and the characters and how the program works. 

     We're now on unit 7.  We've been focusing on sound, leter sounds, 

     iden�fica�on through listening and spoken language as well as finger 

     spelling. 

          We con�nue to introduce new vocabulary throughout all of the stories. 

     We're also working on him being able to retell the stories, and that skill 

     of telling a story, as well as answering some ques�ons, some simple WH 

     ques�ons about the story as we work through the lessons. 

          He's now actually not always consistent, but star�ng to be able to 

     sequence a four-part story, which is definitely some growth from the 

     beginning of the year. 

          >> SHERRY SOUSA: Thank you, Jen.  Amelia, do you have any ques�ons 

     for Jen? 

          >> AMELIA BRIGGS: No. 

          >> SHERRY SOUSA: Great, thank you.  And now, John's audiologist. 

          >> TRACY HINCK: So hi, I'm Tracy, I'm the educa�onal audiologist. 

     And John's been receiving consulta�on and technical assistance around use 

     of his equipment at school, and also working with the classroom teacher to 

     make sure that audio systems are accessible to him.  So just making sure 

     that his DM is connected to the smart board, that everybody knows how to 

     use that. 

          We provided an in-service to the team so that everyone's on the same 

     page.  Then I also verified the equipment to make sure that the school 



7 
 

     equipment is compa�ble with his personal devices. 

          >> SHERRY SOUSA: Thank you, Tracy.  Amelia, any ques�ons for Tracy? 

          >> AMELIA BRIGGS: No. 

          >> SHARON HENRY: I have a parent ques�on.  This is Sharon, so I'm 

     John's father [laughter]. 

          >> SHERRY SOUSA: Perfect. 

          >> SHARON HENRY: Tracy, can you tell me what the plan is, if the 

     equipment breaks down?  We've had several issues where John has been 

     without his equipment for two or three weeks because no one realized the 

     equipment was broken, and then it took a while to coordinate the repair. 

     Could you update me on that? 

          >> TRACY HINCK: Sure.  I'm sorry to hear about that.  The team has a 

     point person, the SLP, which is me.  I check the equipment every morning. 

     And I have a document sheet.  If it's not working, we have a backup system 

     through a loner program, through our state agency.  So we'll have a loaner 

     transmiter if that breaks, and we also have a loaner transceiver so he 

     won't be without it if it goes in for repair.  The SLP will be the point 

     person at school to check that equipment.  We also have a backup with the 

     interpreter.  The interpreter, if John lets her know the equipment isn't 

     working, she knows to go to the SLP.  But that's a great ques�on, thank 

     you for asking that. 

          >> SHERRY SOUSA: Thank you.  Rebecca? 

          >> REBECCA LALANNE: Hello.  I work with John around specific goals 

     around vocabulary and to match that with what's being taught in the 

     classroom.  You know, we talk about who he is as a boy, and we talk about 

     the things happening in the classroom. 

          We also talk about the seasons and so forth, and vocabulary around 

     that.  And we talk about insects, all sort of things that he might be 

     interested in.  And also, you know, the kind of things that he's exposed to 
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     in his home.  You know, ac�vi�es, his daily rou�nes at home and at 

     school.  We're star�ng to work on facial expressions and body language as 

     part of ASL, and using beginning classifiers such as how a car moves 

     through space, and talking about yes and no ques�ons and those kind of 

     things. 

          >> SHERRY SOUSA: Thank you, Rebecca.  Amelia, ques�ons for Rebecca? 

          >> AMELIA BRIGGS: No ques�ons, just very happy to know what he's 

     working on and also the facial expressions, because we've no�ced he 

     doesn't really move his face at all when he's signing, so it's great to see 

     that his expressive language will be coming along. 

          >> SHERRY SOUSA: Thank you.  And then educa�onal interpreter.  Jen? 

     Oh, you're on mute. 

          >> JEN BOSTWICK: Sorry.  I tried to mute myself because I keep 

     coughing.  I apologize.  So I definitely no�ced his -- that his ability to 

     atend to me has definitely improved for the year.  In the beginning, he 

     was not really aware that during story �me or whatever, that he really 

     needed to look to me to get -- or that he could look to me if he felt like 

     he was missing informa�on. 

          So I'm definitely seeing him sort of like, oh, looking to me, which is 

     great.  I have seen him -- he has come to me a few �mes during social 

     situa�ons, which is in the past he didn't do that.  He will now come to me 

     if there's a communica�on breakdown with a peer that he is playing with or 

     wants to engage with, which is great, it's really showing that he's 

     understanding my role.  So I love to see that. 

          >> SHERRY SOUSA: Thank you, Jen.  And again, Amelia, any ques�ons? 

          >> AMELIA BRIGGS: No, not at this �me. 

          >> SHERRY SOUSA: Thank you.  This is dialogue with evidence of EE1, 

     EE4, EE5, around training, and EE6, team mee�ngs and collabora�on, and 

     EE7.  So I would like to present a proposed IEP for the next school year. 
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     We will review the cover page.  Please look at the cover page to see if 

     dates are appropriate and make sure that informa�on is accurate. 

          With that confirma�on, let's begin with the present levels of 

     performance.  Amelia, could you provide some input that you would like to 

     be listed on our present level of performance in terms of strengths and 

     concerns? 

          >> AMELIA BRIGGS: Like I said before, I think one of my concerns is 

     his expressive communica�on, his recep�ve seems to be really good, but 

     we're not seeing him use expressive ASL very much.  He chooses to voice.  I 

     think that's about it.  I'll come up with some more later [laughter]. 

          >> SHERRY SOUSA: That's fine.  Amelia, I want to reinforce that we're 

     engaging you, that we're respec�ng your input.  In terms of -- we want to 

     give a model, the molds always is you always have an opportunity to 

     communicate.  We always defer to you first.  We want to make sure you have 

     opportuni�es to engage in ques�ons.  So that's what I'm trying to model. 

     So don't feel pressured, if you don't have any ques�ons, that's fine. 

          >> AMELIA BRIGGS: I feel like you should have more. 

          >> SHERRY SOUSA: No, no.  As the facilitator, it is my responsibility 

     that at every point that I respect your input and value what you want to 

     have in the document.  So that's what I'm trying to model. 

          >> AMELIA BRIGGS: Perfect. 

          >> SHERRY SOUSA: Not trying to put any pressure on you.  If we're 

     doing it the right way, this is what we want to do.  So I want to review 

     what's currently dra�ed and proposed in terms of this dra� IEP.  I'll 

     read this aloud.  If any of the service providers would like to make any 

     changes or correc�on. 

          So currently in our dra�, our proposed IEP, we have John's ASL kids 

     were assessed using the ASLRST with a standard score of 88, low-average. 

     And ASLEST, 10 percen�le overall.  Go ahead, Jen. 
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          >> JEN BOSTWICK: This is Jen.  Do you want me to write out the name of 

     the tests, would that be beter?  No?  Okay. 

          >> SHERRY SOUSA: No.  We're just -- process, we're modeling a really 

     high quality process.  Well, what do you think, in terms of parents, would 

     parents and classroom teachers want to know what ASLRST means? 

          >> JEN BOSTWICK: It's expressive skills test, I will write that in 

     there. 

          >> SHERRY SOUSA: We don't want to use acronyms too much, that's bad 

     prac�ce.  Thank you.  There's a recommenda�on, we recommend a func�onal 

     listening and evalua�on in order to beter understand auditory 

     comprehension and classroom listening situa�ons that may be contribu�ng 

     to challenges following class discussion. 

          So currently we don't have that data.  It's the recommenda�on with 

     this proposed IEP that that assessment be completed.  And then we also 

     recommend an increase in terms of consulta�on from the teacher of the Deaf 

     and the speech language pathologist for front loading classroom discussion, 

     topics, stories, and vocabulary. 

          So maybe the team is agreeing there is a need, instead of a 

     recommenda�on, a need for a func�onal listening evalua�on and a need for 

     increasing consulta�on. 

          >> JEN BOSTWICK: Sherry, just halt for one second.  This is Tracy.  In 

     this place, are we just keeping it to present levels?  Because I think we 

     talked about, this is the place that we recommend informa�on we might 

     need.  Or should we be s�cking just to present levels here? 

          >> SHERRY SOUSA: Well, I think there's different -- I would not 

     typically put that here.  But I think it's fine too in terms of, you have 

     your strengths and needs, and the team can say at this point in �me that 

     we have insufficient informa�on regarding, you know, the func�onal 

     listening.  And we could put that there.  I don't think -- to me, that 
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     wouldn't be a problem. 

          >> TRACY HINCK: Why don't we take out the increase and put services. 

     Should we talk about that in the services instead?  Okay, let's take that 

     out, then. 

          >> SHERRY SOUSA: And also as well in terms of the consulta�on. 

     Anything else in terms of present levels of performance?  And I mean, 

     typically -- and again, is this where you, Jen or Tracy, would have like 

     academic -- I would typically have a cogni�ve score.  I would have some 

     achievement scores at this point. 

          >> TRACY HINCK: Yeah, I was thinking we would have the Peabody picture 

     score for expressive and one-word, that will help with the vocabulary. 

     Then the mean length of veterans score.  So I'll add those to this sec�on. 

          >> SHERRY SOUSA: Whatever you would typically put in that place.  I'm 

     more comfortable with a specific learning disability, I'm more comfortable 

     with emo�onal disability.  I really want -- you both are much more 

     familiar in terms of what you would want.  Amelia, what would you want in 

     this part of the IEP, in terms of present levels of performance? 

          >> AMELIA BRIGGS: Umm -- 

          >> SHERRY SOUSA: In terms of your experience and how you want your 

     daughter described, are there pieces here you feel would be really helpful 

     for classroom teachers, service providers, to know about your child?  And 

     that's really the purpose of the present levels of performance. 

          >> AMELIA BRIGGS: Right. 

          >> SHARON HENRY: How about how he's doing at home during dinner or his 

     ability to follow dinner conversa�ons or his social interac�ons with his 

     siblings at home?  Do you always have to have the background music off at 

     home? 

          >> AMELIA BRIGGS: Would that come in here, though?  Because we're 

     talking about present levels at school. 
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          >> SHERRY SOUSA: Yes, educa�onal performance.  But if you have a 

     ques�on whether it's happening also in the classroom, that would be a good 

     ques�on.  So what I no�ced when we're in social situa�ons, what I no�ce 

     at home is this, is that also happening in school, if it's happening in 

     school it should be listed here. 

          >> AMELIA BRIGGS: Okay. 

          >> JEN BOSTWICK: This is Jen.  I agree.  Also if we want to add 

     something, you know, like some general informa�on from the classroom 

     teacher, I think we would want informa�on from what -- from the classroom 

     teacher's perspec�ve.  That's something we don't have. 

          >> SHERRY SOUSA: Right.  Great point, Jen.  We don't have a classroom 

     teacher listed here. 

          >> JEN BOSTWICK: No, we don't. 

          >> AMELIA BRIGGS: Occupa�onal therapist for working on hand shapes. 

          >> SHERRY SOUSA: I mean, you cannot have a service provider as long as 

     the parent signed off on that.  But we absolutely have to have a gen ed 

     teacher and describe John's func�oning in the classroom. 

          >> TRACY HINCK: How did we miss that? 

          >> SHERRY SOUSA: I know, I'm like, oh, my gosh. 

          >> TRACY HINCK: That's a big one. 

          >> SHERRY SOUSA: Sharon, could you maybe be the classroom teacher? 

          >> SHARON HENRY: Absolutely.  Just feed me the informa�on.  I've 

     never taught kindergarten.  I've always been at the other end [laughter]. 

     Kindergarteners scare me. 

          >> SHERRY SOUSA: Me too, especially in the winter when you have to do 

     hats and galoshes.  The just some general observa�ons based on on how Jen 

     and Tracy have described him. 

          >> SHARON HENRY: Okay. 

          >> SHERRY SOUSA: You know, he has some challenges par�cipa�ng with 
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     his peers.  Jen is now talking about now he's accessing more in terms of 

     peers. 

          >> JEN BOSTWICK: Maybe something like circle �me is an area where he 

     might get kind of fidgety, we no�ce he has a harder �me atending because 

     that is something that we o�en see, you know, because it's a �me when 

     there's a lot of effort needed in order to get the informa�on, and so they 

     some�mes -- you know, he may just be rolling on the floor or something. 

          >> SHARON HENRY: Okay.  I got it. 

          >> SHERRY SOUSA: We're all going to keep it short.  Oh, my gosh.  See, 

     that's why we're doing it now.  Sharon, now you're a kindergarten teacher. 

     Let's review the proposed goals and objec�ves.  Recommenda�ons for 

     addi�ons or correc�ons.  The following will be monitored through the 

     report cards, they'll be assessed through ongoing data collec�on and 

     assessments. 

          Do we feel like we want to go through the goals quickly? 

          >> JEN BOSTWICK: When Tracy and I did this, we just sort of put them 

     down and we didn't talk specifically about what they are going to be, 

     basically because we know we have not very much �me. 

          >> SHERRY SOUSA: Okay.  And so do you want me as facilitator, I can 

     say the proposed goals and objec�ves addressed the goals of auditory 

     comprehension, self-advocacy, vocabulary, syntax and morphology, academics, 

     use of interpreter, self-determina�on, and ASL acquisi�on?  And I can say 

     at the same �me, in a typical IEP mee�ng we would review each of the 

     goals and objec�ves for the purposes of this mock IEP we aren't able to 

     have that �me.  What's important in our mock IEP is that all of the stated 

     needs are iden�fied with goals and objec�ves. 

          How does that sound? 

          >> I like it. 

          >> SHERRY SOUSA: We've agreed upon present levels of performance, 
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     we've agreed on what are the goals and objec�ves for John.  Let's look at 

     informa�on perpetra�ng to consulta�on.  At this point in the mee�ng, 

     let's assure that in order to accomplish the goals that we've outlined, we 

     have sufficient �me and resources to accomplish those goals. 

          And at this point in �me, our audiologist, what would you recommend? 

          >> TRACY HINCK: So I would con�nue recommending monthly consulta�on 

     and technical assistance to John and the school team. 

          >> SHERRY SOUSA: For speech language pathology, what would you 

     recommend? 

          >> TRACY HINCK: Two �mes a week for 30 minutes.  One session will be 

     one on one, one session will be small group instruc�on.  We'll be pulling 

     him out of the class for this �me so it's nice and quiet.  I would also 

     like to see him one �me a week as a push-in model and an hour a month will 

     be consulta�on with the educa�onal team. 

          >> SHERRY SOUSA: Jen, in terms of your work with John. 

          >> JEN BOSTWICK: I would recommend that we con�nue with the five 

     �mes a week for 60 minutes to focus one to one, to focus on founda�ons 

     for literacy program and work on some self-advocacy.  I also would like to 

     see an increase by adding an extra hour a week to consult with the some of 

     the other members of the educa�onal team, maybe the interpreter, the 

     classroom teacher, to talk about how we can maybe front-load some of the 

     vocabulary and concepts that we know John is going to be seeing throughout 

     the week. 

          >> SHERRY SOUSA: Recommenda�on around Deaf mentor sign instruc�on? 

          >> REBECCA LALANNE: Yes, I would recommend working with the family and 

     friends once a week for an hour each �me.  And then addi�onally with 

     students, peers, staff in the classroom, 30 minutes once a week.  And then 

     being able to support direct service and direct communica�on with his 

     peers. 
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          >> SHERRY SOUSA: Thank you, Rebecca.  And then educa�onal 

     interpreter? 

          >> JEN BOSTWICK: Yeah, I would recommend full-�me educa�onal 

     interpreter.  So, all day, including a half hour lunch for myself which I 

     believe is 420 minutes is what the school day would be. 

          >> SHERRY SOUSA: So would the interpreter be mee�ng John as he 

     arrives at school, or are there -- do you see if there's any parts of his 

     day where there's opportunity for independent or do you think at this point 

     in �me he would need someone with him at all �mes? 

          >> JEN BOSTWICK: This is one thing, I would be careful when you say 

     independence about an interpreter.  I just want to make sure that it's not 

     seen as, if they're not with the interpreter, that that means they're 

     independent.  They can show a great deal of independence if they recognize, 

     oh, I need an interpreter. 

          >> SHERRY SOUSA: Good, thank you. 

          >> JEN BOSTWICK: But I think that we would have to look throughout his 

     day.  He o�en�mes, recess is a �me when especially as a kindergartener, 

     he's probably just going to want to go and play.  That's probably the �me 

     I would choose to take my lunch.  That's what I did this year. 

          And lunch is another �me that it can be a really challenging �me for 

     communica�on.  So I may be needed during that �me.  And then the �me 

     with his SLP, when he's working with the SLP, maybe she and I will need to 

     talk about that to see if I will be available during that �me or if that's 

     really just focused on listening and spoken language. 

          >> TRACY HINCK: I kind of had a ques�on about that, do we say in an 

     IEP that he won't have his interpreter because you're taking a lunch, or do 

     we say that he doesn't need -- because that's about staffing, it's not 

     really about the student's need.  I'm just wondering how that's addressed 

     at an IEP mee�ng.  Like, would we say that or would we just say he will 
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     likely not need ASL interpreter during recess because he's out running 

     around and playing versus I need a break for lunch? 

          >> JEN BOSTWICK: I think we would say recess �me is a �me when he's 

     likely just going to want to be out playing, you know, moving his body, and 

     there's not right now a ton of need for an interpreter during that �me, is 

     what we've seen so far. 

          And we'll con�nue to monitor that through the year.  If we no�ce 

     that there is a need, then we'll come back together and look at how we can 

     put that in place.  Does that sound good? 

          >> SHERRY SOUSA: Sounds perfect.  Amelia, what do you think of these 

     services as proposed? 

          >> AMELIA BRIGGS: I think it's great.  The only ques�on I might have 

     is, I don't know if maybe he would benefit from having a litle more �me 

     with the Deaf mentor or maybe having some �me with other fluid signers. 

          >> JEN BOSTWICK: I don't know who is -- I can talk.  I agree, Amelia, 

     looking for opportuni�es for John to have more interac�ons and 

     opportuni�es to be around peers, especially peers his age, is something 

     that we as a team should really work to put in place. 

          And I will try to share opportuni�es that I know about with you as 

     well as Sherry, the case manager, and she can share that with you just to 

     make sure that the informa�on is shared.  Hands and Voices is another 

     great organiza�on that you may want to consider looking into. 

          They set up social opportuni�es throughout the year in various parts 

     throughout the state so that families that have children who are Deaf or 

     Hard of Hearing can get together and they can have those, you know, direct 

     peer to peer opportuni�es.  And there are o�en other Deaf adults there as 

     well. 

          >> SHERRY SOUSA: And we can add that in the accommoda�ons sec�on of 

     the IEP. 
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          >> JEN BOSTWICK: I think we did.  Yeah, okay.  Does that answer, 

     Amelia? 

          >> AMELIA BRIGGS: Yeah.  Because I was just thinking, because right 

     now we have the Deaf mentor set to work with the family and then with the 

     students and the staff but not necessarily John himself.  So I was hoping 

     that maybe there could be a �me where the Deaf mentor could come in and 

     work directly with John on some signing and communica�on, even if they're 

     just playing some games or something, but just that chance to work with the 

     Deaf mentor himself, because right now the Deaf mentor is just for the 

     family and friends. 

          >> SHERRY SOUSA: Great point.  Rebecca?  Do you think that would be a 

     possibility? 

          >> REBECCA LALANNE: Yeah, I think that's a definite possibility, we 

     can certainly increase hours to make it what you need.  As Jen men�oned, 

     it's cri�cal to have the interac�on with peers as well as Deaf adults to 

     have him improve his expressive and recep�ve abili�es.  Yeah, we can do 

     two or three �mes a week for an hour apiece to make sure he's ge�ng what 

     he needs and he'll definitely pick up language from that. 

          >> SHERRY SOUSA: Why don't I list it as one �me a week for family, 

     one �mes 34 for students and staff and one �mes 30 or 60, one �mes 60, 

     with John and Rebecca only?  Great.  And see, that was really important to 

     do that.  Amelia, thank you for pushing our thinking.  Great for Rebecca to 

     jump in.  That's what we really want to model, this is an interac�ve 

     process, we're relying on the exper�se of the people at the table and 

     we're responding to the needs of the parent.  That was really well done, 

     thank you. 

          >> JEN BOSTWICK: Sherry, this is Jen.  Will we try to reenact that 

     exact situa�on on the 19th where Amelia asks that ques�on?  Are we going 

     to add the �me in now? 
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          >> SHERRY SOUSA: No, I would not add it now.  That was a great 

     opportunity, Amelia, you did that really well.  I wouldn't add it now, 

     because that gives us a nice opportunity to kind of model that, and having 

     Rebecca there and -- again, that was really a nice process. 

          Now, there's also a recommenda�on for a communica�on plan to ensure 

     all communica�on of social and emo�onal needs of students are considered. 

     Is that a recommenda�on of the IEP team? 

          >> JEN BOSTWICK: Well, the communica�on plan is -- let me turn on my 

     camera -- it's not -- we don't -- Vermont doesn't yet have an approved 

     communica�on plan.  It's something we're working on.  What it does is look 

     at the special considera�ons for Deaf and Hard of Hearing.  So it is 

     looking, do they have opportuni�es for direct communica�on with peers and 

     other adults?  It's looking at all of those opportuni�es, which I think we 

     sort of covered. 

          >> SHERRY SOUSA: Jen, again, nice dialogue, including this.  I would 

     stop right there and say, oh, Jen, why don't I put in the accommoda�ons 

     that once available, that we will complete this plan. 

          >> JEN BOSTWICK: Okay. 

          >> SHERRY SOUSA: How about that? 

          >> JEN BOSTWICK: Sure. 

          >> SHERRY SOUSA: Again, I like that dialogue, that's what we want to 

     happen.  So I can say recommenda�on to complete a plan, you can say 

     they're not ready yet, and you'll explain just like you did, and I'll say, 

     great, let's put that in our accommoda�on, when available the team will 

     complete a communica�on plan for John. 

          >> JEN BOSTWICK: Okay. 

          >> SHERRY SOUSA: How does that sound? 

          >> JEN BOSTWICK: That sounds good.  And most of what's in it we are 

     covering in the IEP process.  I feel comfortable we're not leaving out 
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     something that's necessary.  Okay.  Perfect. 

          >> SHERRY SOUSA: Great.  In terms of case management, I would 

     recommend one �mes 60.  John has a very large team.  There are many 

     aspects to his team.  And so to ensure the level of communica�on and 

     collabora�on that we've discussed thus far, I would recommend one �mes 60 

     for case management and consulta�on.  Any other thoughts regarding the 

     service plan -- I mean, the service por�on of the IEP plan? 

          If not, I would like to move forward in terms of review of placement 

     determina�on.  It's the need of the team to determine what is the least 

     restric�ve environment for John to receive his educa�on and program.  Who 

     would like to lead in terms of discussion about se�ng up social -- so we 

     have some recommenda�ons in terms of se�ng up social interac�ons with 

     other students. 

          We have some recommenda�ons that we can put into the -- who would 

     like to -- okay.  Freeze.  Who wants to lead this part of it?  So as case 

     manager, remember, case managers are special ed  generalists. 

          >> JEN BOSTWICK: When Amelia was asking about increasing the Deaf 

     mentor, and we talked about the need for interac�on with adults.  That was 

     basically all we're recommending.  We know that's incredibly important for 

     kids who are using ASL, to have those opportuni�es.  And so we would like 

     to make sure that we try to be crea�ve as we can, so set up, even if it's 

     a Zoom call where they're mee�ng with other kids that have a like 

     communica�on modality or language. 

          >> SHERRY SOUSA: Jen, I would have you step in at this point and 

     summarize that.  I feel like the team has had an adequate conversa�on on 

     how John can receive his program in the least restric�ve environment.  And 

     then I can make the summary statement that the team agrees that at this 

     moment in �me that the least restric�ve environment for John is with his 

     classroom peers in a general ed se�ng with the services outlined in the 
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     service por�on of his IEP. 

          And I would ask the team do we all agree, and we would say, yes! 

          >> TRACY HINCK: I think that's what needs to be said in this sec�on. 

     And maybe one of the accommoda�ons would be that he'll have opportuni�es 

     for communica�on with other kids that are Deaf or Hard of Hearing.  I 

     don't know if that's a placement topic as much as it is an accommoda�on. 

     I'm not sure kindergarteners are necessarily going to get on Zoom calls for 

     any length of �me for social interac�on.  Maybe we can recommend an ASL 

     clean up at their school. 

          Maybe we know there's a second grader that's also Deaf or Hard of 

     Hearing, and they can get together during recess.  Maybe we can recommend 

     something like that instead of a placement decision. 

          >> SHERRY SOUSA: We s�ll have to have the placement decision.  If you 

     said, Tracy, this is one piece I would add to make sure all his needs are 

     met is that we work as a team to iden�fy opportuni�es where he can 

     have -- and I know there's an another student, and I think we can do a 

     lunch buddy mee�ng or something like that.  So that makes it -- otherwise 

     it feels so stagnant, like we're only going to talk about accommoda�ons. 

     Again, that's a model IEP.  It's never that clean and simple where we're 

     really building this program together.  And I like that. 

          >> TRACY HINCK: I think people get confused about placement, that it's 

     a place.  Really it's his program, his primary placement is in his 

     classroom but he also has some addi�onal services and that's part of his 

     placement too.  Is that right? 

          >> SHERRY SOUSA: Yeah.  Maybe I feel more comfortable in terms of 

     review of the least restric�ve environment for John. 

          >> TRACY HINCK: Okay. 

          >> SHERRY SOUSA: If we can change that, if the LRE conversa�on, it's 

     not placement.  So we're determining at this point, and I'll ask the team, 
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     do we agree the least restric�ve environment for John at this �me is with 

     his peers in a general educa�on environment with the supports and services 

     that we've outlined and accommoda�ons we've discussed? 

          >> SHARON HENRY: Yes. 

          >> SHERRY SOUSA: There you go. 

          >> SHARON HENRY: We're at 41 minutes, to give you a sense.  We're 

     almost done. 

          >> SHERRY SOUSA: At this point you've observed EE1, EE2, EE3, EE4, 

     EE5, EE6, EE7, EE8, and EE9.  So the team's decision regarding 

     acceptance -- so I would say at this point in �me, typically I would say, 

     is the team in agreement that the proposed IEP with the recommenda�ons 

     noted in this mee�ng, that they would agree that this is an appropriate 

     individual educa�on plan for John for the next year? 

          >> SHARON HENRY: Yes. 

          >> SHERRY SOUSA: And Amelia and Mr. Amelia, you have �me to take this 

     plan home and review, if you have any ques�ons, I am the case manager, 

     please review them to me or if you want to touch base with any of the other 

     team members.  And please give me feedback in terms of your acceptance of 

     the plan. 

          >> AMELIA BRIGGS: A quick ques�on.  Under accommoda�ons, should it 

     be listed, the technology that will be provided for him by the school? 

          >> JEN BOSTWICK: So I can tell -- where it's underlined, that says 

     "accommoda�ons," that was going to be a link to some general 

     accommoda�ons including hearing assis�ve technology, interpreter, some 

     general accommoda�ons we want to put in place for him. 

          And then Tracy and I just added another -- I think it would probably 

     go under accommoda�on, talking about a safety plan for -- 

          >> SHERRY SOUSA: If you and Tracy could talk about that piece.  I 

     wouldn't put it as bullets there.  Least restric�ve environment is 
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     different than accommoda�ons.  So that should be -- those last two bullets 

     should be -- and if you guys can talk about, again, generally, 

     accommoda�ons, why you would want a safety plan. 

          Then I would finish up with the agreement with the proposed IEP with 

     changes and recommenda�ons noted today. 

          >> JEN BOSTWICK: Okay. 

          >> SHERRY SOUSA: And then we're done.  How's that, Sharon? 

          >> SHARON HENRY: That's great.  We're at 43 minutes.  We stopped and 

     discussed different things.  So I think we're well within the 40-minute 

     mark, if we s�ck with the script.  Great job.  That's awesome.  That's 

     awesome. 

          >> SHERRY SOUSA: We've done this before a few �mes. 

          >> SHARON HENRY: I should hope so, yes. 

          >> SHERRY SOUSA: It's been a while for me, though. 

          >> SHARON HENRY: Yeah.  I know that Sherry has to go at 3:20 but while 

     we s�ll have her for three more minutes, does anyone who was part of the 

     mock IEP have ques�ons for her or any other discussion we want to take 

     advantage of while Sherry is s�ll here? 

          >> TRACY HINCK: I have just one ques�on.  Can you go back and just 

     look at that last sec�on where you said that should be part of F?  I think 

     I lost you there on what should be E and what should be F on our mock IEP, 

     Sherry, if you have �me to look at that and help us with that. 

          >> SHERRY SOUSA: If E is review of the least restric�ve environment, 

     right, we're going to talk about just like Jen's going to talk about and 

     say, you know what, we talked about all the pieces that need to be in 

     place.  I feel like they've been included.  And so then I would say that 

     the least restric�ve LRE, least restric�ve environment for John would be 

     the general classroom se�ng with support and services in place. 

          F would be accommoda�ons.  So that's the discussion of placement 
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     opportuni�es. 

          >> TRACY HINCK: Okay. 

          >> SHERRY SOUSA: We wouldn't go through the whole con�nuum.  We would 

     talk about -- we always have to start with the LRE, that's throughout this 

     piece, general ed se�ng.  F would be accommoda�ons and safety plan. 

          >> TRACY HINCK: Perfect. 

          >> SHERRY SOUSA: That to me makes sense.  Then we would say proposed 

     IEP with recommenda�on and changes noted, team agreement. 

          >> TRACY HINCK: Perfect. 

          >> JEN BOSTWICK: I'll make the changes in the document. 

          >> TRACY HINCK: Actually Sharon is already on top of it.  Thank you, 

     Sharon. 

          >> JEN BOSTWICK: Of course she is. 

          >> TRACY HINCK: Of course she is.  Thank you, Sharon. 

          >> SHARON HENRY: I hope that gave everyone a great sense of confidence 

     and competence that you're going to knock it out of the park.  And I will 

     talk to my friends who are kindergarten teachers and get a litle more 

     background so I will be up to snuff with the rest of you.  So our next item 

     is on July -- oh, I'm sorry.  Laura? 

          >> LAURA SIEGEL: I have a ques�on.  I don't know whether -- what kind 

     of -- who will be in the audience.  You know, would you act as the dad and 

     the teacher?  I'm just wondering if another councilmember could join the 

     mock interview, the mock IEP mee�ng, to take on one role.  Just an idea, 

     in terms of making sure that the audience isn't confused about what role 

     you're taking on. 

          >> SHARON HENRY: No, I'm going to be the introductory speaker, and I'm 

     going to be the gen ed teacher.  I'm not going to be the father.  I was 

     just jumping in there to make it more spicy. 

          >> AMELIA BRIGGS: And this is Amelia, I'll be sure that ques�on was 
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     asked. 

          >> SHARON HENRY: Amelia was being a very quiet parent and I didn't 

     want to see that happen. 

          >> AMELIA BRIGGS: I'm learning with the assis�ve technology. 

          >> SHARON HENRY: I think we're all set, Laura, thank you. 

          >> LAURA SIEGEL: And just a litle bit of feedback for Sherry. 

     Breathe!  Please breathe.  You know, you don't want to go too, too quickly. 

     Time for people to digest what you're saying.  And you're talking about the 

     different sec�ons, E1, E2, E3, I felt like we were somewhere -- the Ewoks 

     in "Star Wars" talking about a different language. 

          >> SHARON HENRY: Thanks for the feedback, Laura.  We need to move on 

     to the next agenda item.  On July 10th we'll need to meet to review all of 

     the feedback we've received so far.  Right now on your calendars, you have 

     a Zoom mee�ng for 9:00 to 10:30.  And I would like you to consider and 

     would you be willing to meet from 9:00 un�l 12:00?  This was a sugges�on 

     that Sherry made.  And that way, not only would we meet from 9:00 un�l 

     12:00, but Sherry can find us a conference room in Montpelier so we can 

     meet in person. 

          So my first ques�on is, can you and are you willing to be available 

     from 9:00 un�l 12:00, can you just raise your thumb for July 10th, if 

     you're willing to do that? Jen, Tracy, Amelia maybe.  Rebecca?  Not sure. 

     Okay. 

          >> AMELIA BRIGGS: Natalie is tenta�vely scheduled for surgery on July 

     10th.  If it is, then I can't be.  If it's rescheduled, then I can be. 

          >> SHARON HENRY: Okay.  Our goal on that day would be to take into 

     account all the feedback on the quality tool and the feedback we receive on 

     May 19th, which we'll share with the group a checklist with Tracy and Jen 

     have created, which in essence is a dis�lled version of our tool to just 

     the essen�al elements that are needed to be included in a mee�ng, an IEP, 
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     504 or an EST mee�ng.  I will email the checklist to the group in a couple 

     of days.  Jen and Tracy and I are making a few last revisions on that. 

          On May 19th, the audience will also have some feedback for us, 

     hopefully also on the checklist.  Monday, July 10th, would be a big day of 

     dis�lling lots of feedback and ge�ng all the documents in place.  Thank 

     you for being available.  Jen? 

          >> JEN BOSTWICK: I just had a ques�on about, so if we're not -- are 

     we not sharing the tool on May 19th?  Because I'm worried there's going to 

     be confusion about all of the essen�al elements listed that Sherry is 

     saying this covers essen�al elements 1 and 2 and whatever, if we're not 

     using that tool, if we're now using this checklist. 

          So I guess I just wanted to get -- I didn't know if we needed to talk 

     about that further. 

          >> SHARON HENRY: No, I think we're all set, because on the checklist, 

     the right hand column says essen�al elements and Vermont statutes and 

     powers.  So the essen�al elements is maintained in the checklist, which is 

     why I wanted you and Tracy to work off of that document so that we maintain 

     the con�nuity between the two documents. 

          So on May 19th, we definitely will men�on the tool, absolutely.  But 

     we're not going to be handing it out.  And we will tell people where the 

     link is on the website to find it.  And we will have paper copies of the 

     actual checklist so that the people in the audience can follow along. 

          So when Sherry says EE1, they can look on their checklist and see EE1 

     is the unique needs of the student.  Does that clarify it for you? 

          >> JEN BOSTWICK: Yes, it does.  Essen�al element 9, that's really 

     more state collabora�on, that's really not something that's going to be 

     discussed at an IEP team mee�ng.  Do we take it out? 

          >> SHARON HENRY: We'll take it off, in the same way in the tool we did 

     not include the principle number 6 from the NASDSE guidelines because that 
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     has to do with financial and fiduciary area issues that providers don't 

     have any jurisdic�on over.  So yes, we'll take it off.  And I will revise 

     our script so Sharon doesn't say EE9 when there is no EE9.  Make sense? 

     Okay. 

          So I will send out a revised mee�ng planner for July 10th from 9:00 

     to 12:00.  It will be in Montpelier at the VSA office which is on Prospect 

     Street.  I'll send you those details in a couple of days.  I just need to 

     get them from Sherry. 

          The last item on our agenda for today was the July 14th mee�ng.  So 

     that is a provider educa�on mee�ng.  And just to refresh your memory, 

     it's been a while, we're going to have lunch from 12:30 to about 1:15. 

     Cheryl DeConde Johnson has agreed to Zoom in from 1:15 un�l about 2:15 to 

     talk about the NASDSE guidelines, the importance of these standards of 

     prac�ce in providing educa�on for these students.  Prac�ce Michelle John 

     is going to come and speak from 2:15 to 2:30 to explain what the Vermont 

     NASDSE Coali�on is actually doing.  And then our group will run our mock 

     IEP from 2:30 to 3:30, so basically we will reenact what we do on May 19th, 

     obviously incorpora�ng any feedback or changes that we need to based on 

     what we learned on May 19th. 

          So how does that sound?  And can everyone put a thumb up if they can 

     commit to being there from at least 2:30 to 3:30 so that we have enough 

     people to run the mock IEP again?  Tracy can be there.  Great.  Jen, can 

     you be there? 

          >> JEN BOSTWICK: I think so, I'm sorry, I'm just looking at my 

     calendar. 

          >> SHARON HENRY: Rebecca LaLanne, can you be there? 

          >> LAURA SIEGEL: This is Laura.  So have you booked interpreters and 

     cap�oners for that day too, Sharon? 

          >> SHARON HENRY: Absolutely.  Put the request in to Sabine, yes. 
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          >> LAURA SIEGEL: Perfect. 

          >> SHARON HENRY: Are you able to be there, Laura? 

          >> LAURA SIEGEL: Yes.  Let's see.  I know I can -- the 19th -- where 

     is it happening on the 19th?  Rebecca, is this happening on Zoom or in 

     person? 

          >> SHARON HENRY: It's in person, Rebecca.  In Montpelier, the Capital 

     Plaza.  I sent that in email a while ago. 

          >> TRACY HINCK: It's July 14th, right? I have the 19th stuck in my 

     head. 

          >> LAURA SIEGEL: I can't on the 19th, I can be there on the 10th. 

          >> SHARON HENRY: One conversa�on at a �me.  Laura, I'm talking about 

     Friday, July 14th. 

          >> LAURA SIEGEL: July 14th.  The interpreter I think misinterpreted 

     that date ini�ally. 

          >> SHARON HENRY: Okay. 

          >> LAURA SIEGEL: And what �me, again, is the 14th? 

          >> SHARON HENRY: 12:30 to 3:30. 

          >> LAURA SIEGEL: Shoot. 

          >> SHARON HENRY: Okay.  Rebecca, can you be there on July 14th? 

          >> REBECCA LALANNE: It's 12:00 to -- I'm sorry, to what again? 

          >> SHARON HENRY: To 3:30.  Our commitee would be presen�ng from 2:30 

     to 3:30. 

          >> REBECCA LALANNE: I'm looking at my schedule.  It looks like I can. 

          >> SHARON HENRY: Great. 

          >> REBECCA LALANNE: Yes. 

          >> SHARON HENRY: Obviously we would love for you to be there from 

     12:30 to 3:30 so you can enjoy the en�re program.  But if your schedule is 

     compressed, at least 2:30 to 3:30.  Okay.  Amelia, July 14th? 

          >> AMELIA BRIGGS: It all depends on if she has surgery on the 10th or 
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     not.  I'll hopefully know in the next few weeks. 

          >> SHARON HENRY: Of course.  And I can always jump in and be the 

     parent.  So I'm taking careful notes about what ques�ons you're asking 

     about.  So it's no problem.  Did I miss anybody?  That's everybody.  Okay. 

     Wonderful.  Is everyone squared away on the dates and the �mes? 

          Okay, wonderful.  So I will see you Friday, May 19th.  I'm going to 

     arrive at 9:00 a.m.  Our presenta�on is at 9:30 to 10:30.  I have emailed 

     Chelsea to ask her what room we are presen�ng in.  I will share that 

     informa�on with you as soon as I have it.  I think we're going to do a 

     great job.  So thank you, everyone, for your efforts, and I'll call the 

     mee�ng to a close. 

          Tracy and Jen, do you have a minute to stay on with me a�er everyone 

     else gets off?  Thank you.  Thank you, everyone.  We'll see you in a couple 

     of weeks.  Thank you to the interpreters and the cap�oner, once again. 

     Bye-bye. 


